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Preface

Organized by the Moodle Association of Japan (MAJ), Moodle Moot 2014 was held at Okinawa
International University on February 19th (Wednesday) through the 21st (Friday), 2014. This is the first time
to hold a three-day Moot in the history of MAJ. The number of participants at the Moot reached well over 200
which is the largest number ever, compared with all previous Moots except for the one held at the Tokyo.

The MAJ decided to publish a proceedings for the conference this year, Moodle Moot 2014, for its second
annual publication. There were more than 50 talks on research topics and/or case studies in addition to various
workshops. These proceedings mainly include papers from the research presentations and case studies. This is
published without a fee to the public, as we would like to provide the opportunity for the presenters of Moot
2014 to let other participants and other people outside of the association see the contents of talks through these
proceedings, as well as providing an important record of each person’s research.

I would like to appreciate Prof. Don Hinkelman for proofreading English abstracts of the proceedings and Mrs.
Yoko Kosugi for helping me edit the whole proceedings.

WEHE K Z£3E/ Editor Takayuki Matsuki
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Summary of gamification

Adrian GREEVE!

Gamification is the process of designing game elements into educational activities or classroom communities in order to increase
participation and motivation. Since version 2.5, prominent gamification features were added to the Moodle LMS with badges as
awards for accomplishments or significant participation. However, gamification can be very simple, such as hiding “levels” or
assessments unitl later in a course. This kind of basic setting, of course, has been available in Moodle since its beginnings. This
paper summarizes the principles and possiblities of gamification within Moodle, and provides links to further information about
the process of gamification. It also provides planning questions for teachers and explores types of learners (“players”) and how
each of these learners may respond to various incentives.

Key words: gamification, educational incentives, badges
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1. Introduction

Gamification is increasingly being utilized as a tool to
make content more interesting and engaging. So what is
gamification? Gamification is taking game elements and
incorporating them into content [3]. By using different
settings and features in Moodle, it is possible to gamify
your course and achieve a more interesting and engaging
course for your students.

Gamification

5—Lit
What is gamification? F—Lib&iE?
Gamification is applying game like FBEELUSAUET

elements to learning, to make it more 774 7129 %1=8

interactive. IS, ¥—LD& 5%
EREFTICHYA
Gamification Education. 2014 ;h'é = t

11 Core Developer of Moodle Headquarters
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2. Should I use gamification?

Gamification is different from gaming and may not
suited to every kind of education. For example,
gamification may just be a collection of tasks with points
or some form of reward. Gamification is much easier and
cheaper to build than a formal online game.

Gaming and Gamification

F—L&F—Lit

Differences &

Game Gamification

Games have defined rules and objectives May just be a collection of tasks with points or some form of

reward.

There is a possibility of losing Losing may or may not be possible because the point s to

1o take and

Sometimesjust playing the game s intrinsically rewarding | Being intrinsically rewarding is optional.

Games are usually hard and expensive to build Gamification is usually easier and cheaper.

Contentis usually morphed to fit the story and scenes of the | Usually game like features are added without making too
game many changes to your content.

Gamfication Fducation, 2014

Before creating or modifying your course, you should ask
yourself some questions first to determine whether
gamification is a suitable method to utilise.
e How much time can | dedicate to this process? [4]
o Will gamification increase the involvement in the
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course?
e Who is the audience for this content? [4]

Changing or creating a course can take a lot of time and
effort. Simply introducing gamified aspects to a course
may not be enough. For gamification to truly work, every
aspect of the course needs to be considered and tailored to
create a complete experience, that will have the maximum
impact with your students.

3. Player types

Something very important to consider are the different
types of participants that are going to be using your
course. Students fall into numerous different categories
and may actually evolve and move from one category to
another. These changes depend on mood and experience
with the system.

Marczewski suggested that player types can be

classified into two major sections [3]. These sections are
intrinsic and extrinsic. The motivation for interacting with
the system will determine which section the participant
will fall into. Intrinsic motivation revolves around
playing for the internal rewards created by the system,
such as the thrill of exploration, or the joy of helping
another student, where as extrinsic are more external
rewards such as obtaining badges, and entries on the
leader boards.
Marczewski further broke down the player types into
eight different categories [3]. Intrinsic player types are
Socialisers, Free spirits, Achievers, and Philanthropists.
Extrinsic player types are Networkers, Consumers, Self
Seekers, and Exploiters. Each one has a different type of
motivation that defines them.

(©2014 Moodle Association of Japan
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Socialisers are looking to interact and connect with
other players [1].

Free spirits are looking to explore and create [1].
Achievers are looking to master the system and
obtain 100% completion [1].

Philanthropists are looking to help others where
possible [1].

Networkers are looking to interact and connect with
other players [1].

Consumers are just looking to obtain what they want
from the system with little or no interaction with
other people [1].

Self-seekers are looking to collect badges and
trophies to show off [1].

Exploiters are looking to user other people to make
progress [1].
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4. Using Moodle for gamification
Hiding course content is a great start to gamifying your
course. Some Universities are required to provide the

student with a curriculum outline at the start of a semester.

This document lays out all of the assessments that the
student will have to undertake to successfully complete
the course. This is a lot of information for the student to
digest, and seeing the equivalent of this in a Moodle
course could cause some apprehension. Hiding the
majority of the content and allowing access only once
previous activities have been finished, allows for
digesting the course in manageable portions.

To create a course that has activities that will unlock
themselves; conditional viewing of resources and activity
completion and tracking need to be enabled. Conditional
viewing of resources allows for logic statements to be put
in place to restrict access to activities until the conditions
have been met. These conditional statements can now be
quite complex, and can produce some interesting
possibilities for your gamified course. One such
possibility is creating branches for the student to choose
and follow. The conditional statements can be configured
to open one path while blocking one or more different
paths. Creating multiple paths will increase the amount of
content that you will need to provide for the course, but
this is balanced with the course being more rewarding for
the student. Creating a multiple path course allows for
exploration which is one of the intrinsic rewards that
(insert player type here) are looking for.

Quizzes are a valuable tool in the creation of a gamified
course. One of the key features of a game is that the
difficulty will increase as you progress further. To create a
similar sensation in a gamified course, so too should
quizzes also increase in difficulty. Once familiar with

(©2014 Moodle Association of Japan

creating the different types of questions it is easy to make
quizzes of varying difficulty and type to put throughout
the site. To compliment your quizzes the inclusion of the
quiz results block creates a leader board for students to
compete with each other. This reward type is shown to
match up with the self seeker player type.

Achievements are good for rewarding different types of

behaviour in the courses. This sort of reward is valued by
Networkers, Exploiters and Self seekers. Moodle has a
badges system, but a different method for presenting
achievements may be more suitable for this type of
reward. Achievements can be awarded for many different
types of activities, ranging from viewing all the
documentation in a course, to completing 100% of all
activities. The current conditional parameters allow for a
large amount of variation when determining when to
award an achievement. It is possible to create an
achievement section on the course page and use labels
with conditional access to award these rewards [5].
Open badges are a display of skills that can be seen and
verified by the online community [2]. As these are based
on the acquisition of skills, they should not be used for
achievements that are not related to competency in some
area. Flooding the internet with badges reduces the
prestige of the issuing institution and the value of the
badge.

5. Course review

After the course has been completed it is important to
determine how successful it was. Feedback is important
for improving your future courses. Moodle has a few
programs that can help provide feeback from the course.
Areas of Moodle that are handy for feedback are: The
activity completion report, surveys, and the feedback
module.

10
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The feedback module allows you to create a custom
survey with specific questions that can be modified to
obtain the desired information from the participants. The
activity completion report on the other hand show which
activities were completed by which students in the course.
The report layout is in a table format and quickly shows
the areas that were not popular with the students. This
information is instrumental in fine tuning your course to
be successful.

6. Summary

For success with your gamified Moodle course it is
important to remember the following things. Think about
whether a gamified course is really needed; Plan out the
course first before creating it; Try to pick rewards that
will encourage all player types to participant; Use open
badges sparingly for such things as core competencies;
Closely assess your course and look for ways to improve
for the next one. Careful consideration of these factors
should help increase participation and engagement in your
course.
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Moodle as a Conduit for International Telecollaboration

Eric HAGLEY™!

Telecollaboration has become a powerful means of allowing students to interact with learners in foreign countries and giving
them all the benefits that such international collaboration entails. For language learners in countries or regions where there is
limited opportunity to interact with other cultures and speakers of the target language (TL) physically, this is a particularly
important feature of telecollaboration. Moodle is an excellent platform on which to run telecollaboration projects because of the
many features it includes and this paper will outline how it was used for two different types of successful telecollaboration
between students in different countries. It will go on to show how the author used Moodle to allow his students, who study
English in a regional university in the north of Japan, to interact with students in several countries thus giving them greater
motivation to use the language they are studying. The students used English in activities that promote cultural awareness and
developed all five of the language skills. Moodle’s forum, wiki, questionnaire, quiz and book modules were extensively used to
promote online exchange. Data suggests the methods used were beneficial to language acquisition and cultural understanding and
were popular with students. It also shows there are clear differences between the two types of telecollaboration outlined.
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1. Introduction

As the field is relatively new, a definitive term has yet to
be agreed upon: telecollaboration, online exchange, computer
mediated communication, eTandem and virtual exchange in
addition to others have all been used to date. In this paper,
telecollaboration will be the term used. It involves students,
usually in different countries but could also include different
regions of the same country, collaborating in projects and/or
exchanging ideas and language using the Internet.

The author in the past has used the terms “online
cooperative language exchange” and “online collaborative
language exchange” to try and differentiate between exchanges
where the former entailed students using both their first
language (L1) and the target language (TL) and the latter
involved only English as a lingua franca. This distinction is
perhaps not clear enough and hence in this paper, the terms
“single language” and “dual language” telecollaboration (SLT
and DLT) will be used to differentiate these different types of
exchange.

Though the field is young, it has already developed a
strong body of research that shows the benefits of
telecollaboration. It has been shown to increase the level and
amount of participation in communicative events, (Pais Marden
and Herrington, 2011; Sotillo, 2000); increase the amount of
interaction of people with lower power positions (Kern and
Warschauer, 2000); improve peer feedback (Bower and
Kawaguchi, 2011; Ware and O’Dowd, 2008) as well as increase

1 =M L3R Muroran Institute of Technology
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opportunities to participate in and learn from and about other
cultures (Chen and Yang, 2014; Thorne and Black, 2007). These
studies have all been either SLT or DLT. There have, to the
author’s knowledge, been no studies on the differences between
the two. Nor have there been papers looking at how Moodle
helps in the facilitation of such exchanges.

2. Use of Moodle to facilitate telecollaboration

The papers that were detailed in the introduction used a
variety of means to carry out the telecollaboration projects
researched. However each one was reliant on only one mode,
whether that be email, synchronous chat, or forums. Only Chen
and Yang used a multi-modal exchange model though only mail
was open for students to use outside of class time. Moodle
combines all of these tools in one easy to use package, which
students can access at any time and from anywhere. It also adds
the wiki, which is a powerful tool for students to participate
in collaborative writing.

In both the SLT and DLT projects, students used Moodle
forums, chat and wikis to carry out projects. Within the forums,
students attached audio files, video files and other multimedia.
In the ongoing exchanges from 2014, students no longer have to
attach these to forums as they can directly add them using the
Poodll add-on. In addition to Moodle, Skype was used by some
of the students to carry out synchronous oral exchanges. The
benefits of this setup are obvious. Students have access to all
the material they are sharing in one space. They can easily
access past exchanges between themselves in the forums to
develop their arguments and synthesize these in the wikis.
When needed, they can exchange ideas in real time via the chat.

13
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With email, students only have their own and their partner’s
mail to view. The teacher can also supply students with the
necessary language scaffolding using other features of Moodle.
In the author’s case, these included the book, quiz and
questionnaire modules as well as the page resource.

3. SLT and DLT course outline

Both the SLT and DLT courses detailed here were
carried out on Moodle. In the SLT, Japanese university students,
who were majoring in engineering, collaborated with students
from a Vietnamese architectural university. English was the
only language used. The topics covered were introductions,
fashion, holidays and also a project. The project entailed
students, in groups that included students from both countries,
deciding on the design of a multi-cultural home. To compare the
two styles of telecollaboration, the DLT was carried out with
the same topics covered and the same project. The students in
the DLT were students from the same university in Japan and
high school students in the United States. The students in the
United States were studying Japanese so that this course
involved students exchanging in both English and Japanese.
Forums for each language were set up so that only one language
was used in any particular forum.

Since 2003 the author has been carrying out both SLT
and DLT projects. However, initially only the DLT projects had
the full cooperation of the teacher in the U.S. The SLT projects
were more informal and often revolved around the students in
Vietnam (and other countries) volunteering. Their teachers were
not involved to any degree. Importantly for this paper, the
teacher in Vietnam became involved for this course in second
semester 2013.

In the DLT course being examined here, there were 47
active students — 20 Japanese and 27 American. The SLT course
comprised 36 Japanese and 25 active Vietnamese students for a
total of 61 students. The Japanese students were from the same
department and randomly assigned into one of the two classes.
The Japanese students’ attitude to English was, on the whole,
very negative. They didn’t have to take an English entrance
exam to enter the university and their general level of English is
quite low. Their average TOEIC scores were in the 310 to 330
range. The course they were participating in was a general
English communication course.

Japanese students were given 30% of their final grade
based on their participation in the forums, with a holistic grade
being assigned to each forum based on the amount of language
used and the effort used to communicate. In the DLT course the
English forums were given a smaller grade than in the SLT
courses as in the DLT course a small grade was also given to
the students for communicating in the Japanese forums and this
was added to the grade for English forum participation.

3.1 SLT - benefits and drawbacks

The first benefit of SLT is that there are many more
chances for it to take place. There are many more students
studying English as a Foreign Language (EFL) than there are
native English speakers studying Japanese as a Foreign
Language (JFL) or indeed, native speakers of English. As this is
the case, finding partner schools or classes should, in theory, be
much easier to do. In the author’s case, a sister school
agreement was the starting point for the two schools’ students to
interact. The author approached the international office at his
university to attain a letter of introduction to the teachers in the
sister school in Vietnam. This was obtained and signed by the
dean of the school. Emails were exchanged and the course
began but it was the student body in the university in Vietnam
that carried the exchange in the early years. This was due in a
large part to the lack of training the teachers in Vietnam had
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taken. Over a period of three years the author created tutorials
for the teachers in Vietnam and went there to carry out
workshops. This is probably the main reason that the teacher for
the most recent of the SLT projects became more involved. This
involvement included the teacher checking what her students
were doing in the forums and giving feedback — something that
was not being done in previous projects, thus resulting in less
extrinsic motivation for the students to participate. This was
born out in the statistics from the various courses done over the
last 5 years. The DLT courses averaged more than 3 times the
participation of the SLT courses as measured by Moodle’s
course participation reports. In the course just completed, the
participation reports for both the DLT and SLT courses had
similar outcomes.

Another enormous benefit of the SLT course is the
affordance of cultural exchange. Though still needing
improvement, Japanese students understanding of the majority
of cultures where the English language is used as the main
language in the country, is greater than that of the cultures of
non-English speaking countries. Japanese students have little to
no knowledge of the culture of Vietnam and it is this that leads
them to negotiate cultural standing — something that requires
them to use the language they are studying. Long’s (1996)
interaction theory promotes the negotiation of meaning as an
important factor in acquiring a language, but in the case of
English as a foreign language in telecollaboration, it is not only
negotiation of meaning that occurs but also negotiation of
cultural standing. This makes for deeper discussions. It can also
result in misunderstandings but, in the classroom environment,
such misunderstandings can be used to teach intercultural
communicative competence as outlined in Byram (1997).

SLT has the additional benefit of being able to include
multiple countries’ students in the one course. To date, the most
varied course the author has carried out was in 2010 where
students from Colombia, Korea, Taiwan, Vietnam and Japan all
interacted in a single course.

There are drawbacks to SLT. The different goals and
expectations that teachers bring is possibly the biggest one. This
is magnified when there are multiple countries’ students
involved. Other problems arise with differing levels of technical
know-how, which leads to a power imbalance regarding
organizing the online platform. Discussions between teachers
need to be frank and development of the course needs to begin
early.

3.2 DLT - benefits and drawbacks

The first benefit of DLT is the dynamic that develops.
There is a spirit of cooperation amongst the students — you are
helping me learn your language, and I’'m helping you learn
mine. This becomes a powerful motivator for students,
particularly if they see the students in the other country making
gains in their language study. Competition also develops. “If
those students are that good at Japanese, | need to become
better at English” was a quite common comment on post-course
questionnaires. Japanese students also have expressed their
satisfaction at being able to interact with native speakers —
something they can seldom do if they live and study in a
regional university in Japan. Amongst the teachers there is not
as big a communication problem regarding content as with the
SLT example. As the Japanese teacher is free to choose the
subject matter for the Japanese forum content as the English
teacher is regarding the English content, there is no need to
agree on content and hence there is less of a power imbalance
between teachers. In the majority of cases, the JFL students and
teachers are in developed countries where they both have a
greater understanding of the technology being used. Less time
is required to orientate teachers and students regarding Moodle
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and there are also less technical problems to face. This also
translates into more motivation to use the site.

4. Some results from the courses

The results outlined here come from the reports section
of the Moodle course, which teachers can access. There are also
statistics taken from the site administration reports section
“course overview”. The interaction took place over a 6-week
period in second semester, 2013. Students created some video
exchanges as well in these courses but only the text exchanges
will be reviewed here.

4.1 DLT course results

Recalling that there were 47 active students — 20
Japanese and 27 American and looking at the course
administration reports section, there were 5826 views of the
English forums in this course (this figure covers both Japanese
and U.S student views). The Japanese students used 10,194
words in the English forums for an average of 509.7 words per
student in a total of 207 forum postings (though in actual fact
some of the students were responsible for a lot more than
others). Total activity in the course as measured by the Moodle
course overview statistics was 22596 or 498 per active student,
these numbers representing the number of “hits” to the course
page. In a post course student survey, 93% of students were
strongly affirmative or affirmative to the statements “l enjoyed
communicating with students in the other country online”, “The
online exchange increased my motivation to study the TL” and
“The online system (Moodle) was good.”

4.2 SLT course results

36 Japanese and 25 Vietnamese students for a total of 61
students actively participated in the SLT course. There were
7963 views of the English forums (this figure covers both
Vietnamese and Japanese student views) and the Japanese
students used 12201 words in the English forums for an average
of 339 words per student (though again some of the students
were responsible for a lot more than others). This from a total
of 493 forum posts. Total activity in the course as measured by
the Moodle course overview statistics was 36238 or 594 per
active student, these numbers representing the number of “hits”
to the course page. In a post course student survey, 85% of
students were strongly affirmative or affirmative to the
statements “l enjoyed communicating with students in the other
country online”, “The online exchange increased my motivation
to study the TL” and “The online system (Moodle) was good.”

5. Discussion

For both courses, students appreciated Moodle as a
platform. From the teachers’ perspective, it was also a safe
environment. Privacy, in Japan in particular, is a major issue.
Moodle, as a closed, password-protected platform is ideal for
this reason. The constructivist theories on which Moodle is
based ensure that the platform is one on which students can
share their ideas freely and easily and create representations of
each other’s worlds because of it. It offered students a means of
interacting with students from other countries in the TL —
something they would have struggled to be able to do without
it.

The DLT course resulted in a good deal of language
production per Japanese student and this language production
was more concentrated too. 207 forum posts resulted in 10,194
words for an average of 49 words per post. Though perhaps not
a great amount by general standards, for engineering students
who don’t like English and who struggle to produce language at
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any time, it is considerable. In addition to actual production,
there was a great deal of “consumption” of language in this
course too. Forum views, at an average of almost 124 per
student, were far greater than forum posts and from this it is
obvious that students were reading other students’ posts. This
“input” is another powerful means of TL development and is
not possible with email exchanges.

SLT did not precipitate as much language production per
Japanese student as the DLT course. Japanese students created
an average of almost 25 words per forum post — considerably
less than the DLT course students. Their consumption of
language was a little more than 130 views per active student.
This number is greater than the DLT course, but if the amount
they were reading was less, then the end result means their
actual consumption would have been less than the DLT course.
It is still, however, a large amount of input that was being
consumed outside of class time.

What the SLT course did result in was new knowledge.
The majority of topics in the DLT course developed from a
strong understanding base. Many of the exchanges were based
on reciprocal understanding. However in the SLT exchanges
there were numerous examples of “I don’t know....” and “I’ve
never heard of ....” Though the American students sometimes
used these phrases, the Japanese did not in the DLT course. In
the SLT course, they were numerous. The fact that they did not
generate more language production requires more research as to
why — something the author will be doing in the future.

6. Conclusion

Both SLT and DLT courses give students the chance to use
the TL for real communication with students in other countries.
Students are overwhelmingly positive regarding the
telecollaboration and it results in extensive communication
occurring outside of class time, a goal of any teacher of
communication. At present, it would seem that DLT is easier to
carry out and results in more interaction between students.
However, as teachers in countries where EFL is taught become
more technology literate, the ease of creating SLT courses
should improve. Once this happens and if agreement can be
reached between the teachers involved regarding content,
means of assessment and promotion to students, then increased
interaction would follow. As the interaction in the SLT courses
can involve multiple countries and cultures, it is the author’s
hope that these types of exchanges become the norm. There is
certainly room for DLT courses but the future of
telecollaboration will more than likely reside in SLT. As has
been shown here, Moodle is an ideal platform for this to
eventuate.

Acknowledgments

The author gratefully acknowledges that the research for this
paper was partially funded by Japanese government kaken grant
number 25370613.

References

1) Bower, J. & Kawaguchi, S. (2011). Negotiation of meaning and
corrective feedback in Japanese/English e-Tandem. Language
Learning & Technology, 15(1), 41-71. Retrieved from
http://lit.msu.edu/issues/february2011/bowerkawaguchi.pdf

2) Byram, M. (1997) Teaching and assessing intercultural
communicative competence. Clevedon, Multilingual Matters.

3) Chen, J. J., &Yang, S. C. (2014). Fostering foreign language
learning through technology-enhanced intercultural projects.

15


http://llt.msu.edu/issues/february2011/bowerkawaguchi.pdf

MoodleMoot Japan 2014 Proceedings

Language Learning & Technology 18(1),57-75. Retrieved from
http://lit.msu.edu/issues/february2014/chenyang.pdf

4) Kern, R., & Warschauer, M. (2000). Theory and practice of
network-based language teaching. In M. Warschauer & R. Kern
(Eds.), Network-based language teaching: Concepts and practice (pp.
1-19). New York: Cambridge University Press.

5) Long, M. (1996) The role of the linguistic environment in second
language acquisition. In W. Ritchie and T. Bhatia (eds) Handbook
of Language Acquisition, Volume II: Second Language Acquisition
(pp. 413-68). New York: Academic Press.

6) Pais Marden, M. and Herrington, J. (2011) Supporting
interaction and collaboration in the language classroom through
computer mediated communication. World Conference on
Educational Multimedia, Hypermedia and Telecommunications,
1161-1168. Retrieved from
http://ro.uow.edu.au/cgi/viewcontent.cgi?article=1600&context=art
spapers

7) Sotillo, S. (2000). Discourse functions and syntactic complexity in
synchronous and asynchronous communication. Language Learning
& Technology, 4(1), 82-119. Retrieved from
http://1lt.msu.edu/vol4numi/sotillo/default.html

8) Thorne, S. L., Black, R. W. (2007). Language and literacy
development in computer-mediated contexts and communities.
Annual Review of Applied Linguistics, 27, 133-160.

9) Ware, P., & O’Dowd, R. (2008). Peer feedback on language form

in telecollaboration. Language Learning & Technology, 12(1), 43-63.

Retrieved from
http://lit.msu.edu/vol12numl/wareodowd/default.html

(©2014 Moodle Association of Japan

16


http://llt.msu.edu/issues/february2014/chenyang.pdf
http://ro.uow.edu.au/cgi/viewcontent.cgi?article=1600&context=artspapers
http://ro.uow.edu.au/cgi/viewcontent.cgi?article=1600&context=artspapers
http://llt.msu.edu/vol4num1/sotillo/default.html

MoodleMoot Japan 2014 Proceedings

328

TOTSSVIBEICETABEANMT A FOEALER

Ohige A fEk ERT ORA 9T B BT

EHROEMICI T DMMET v 7T L2 VB H TR BBEIN S HEEE 2 A 2 NEREIRIDPHTH .
Z DD EEE 2 OFERBUIE TR LS, FEREATZOHEICHDLI ZLERD, VWb EDLZIThE
RESEHOREICZR> TS, FFEOFRRKATOIERAEO T 17T IV VB BICBO TREHEOHRER
DE S BB L o Tz,

Z T, BETHEREELT LT T 7 ur I I v IR EICR L, ZEFEAOSZHAEOTEE 2B 57
W 2011 EEX Y BEANT A MEEA - ERELTE L. ZOEBBEND, BETTRARKL o il A IciTsg
HHEBICHT 20T A FEZ<HH L TGHAZERS E TR USEIT 2ERHLD, G &R ZlEILIIR/NT X
k& 3E ORI LTl 2 B S e < CHRIAZ 2 2E DN HNL o7z, Wi 3o TV AFEEEHA OB LY b7 —
LR TOBEAERHCEN L TH Y, BEXZREICTKRSNDMHERHOFMCEN LD TIHARNNE BRS
nie, ZnaEEz, ZBREIBRICE 25— 2RE COZRIEN, N7 2 MEERTOMBEEHR RSO R ATV
HEM/NT 2 bR L TW 5.

Introduction and Practice of Quizzes for Self-Learning within
Programing Classes

Kei ITO™?  Tomoki SATO™ Mio TSUBAKIMOTO™  Yoh SHIRAISHI™

In compulsory programing courses at information departments, classes tend to have a small number of teachers responsible for a
large number of students. This situation makes it difficult for teachers to respond to each student's learning conditions. Learning
in such situation tends to rely on students' self-learning. This kind of environment is likely for students to dropout easily. In our
university, a high rejection ratio in certificate exams and many students re-taking classes are problems in fundamental
programing courses.

To support self-learning, within a face-to-face programing course in our university, we have introduced and practiced
self-learning quizzes since the 2011 academic year. One of the findings from this practice is that rejected students use
self-learning quizzes many times and continue to use them until getting a perfect score for each quiz. Another is that the passed
students use self-learning quizzes a few times and spend time to learn the material before getting a perfect score for each quiz. It
is thought that the former students focus to get high scores on quizzes rather than to understand learning items handled in
quizzes, and that the latter students focus to read and understand the explanation shown after quizzes. Based on the above results
and consideration, we set some restrictions on the use of quizzes and we also set that the explanation are shown before quizzes in

some classes.
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Application of Moodle to Self-Education by Using Games
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This paper shows the application of moodle to self-education by using the game “Yattemi-Tencho”. We presented the MS-Excel
materials on the Moodle LMS, and the students completed the activities and handed in files using moodle. After several weeks of
self-education, they competed for profits in the game, and completed a survey in the form of a questionnaire on the learning

contents or way of learning. We show the points of e-learning using business games through this practice.
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Excel >— FZEFALE=TX FEEO—EERY—ILOWRE

A EFETT ORI EY M T

4 1%, Moodle 2 DT % hRIBETERAER A E J1bT 572912, Excel ¥ — b L CEE0E 7 %2 & e @O RBE DR, -
MEMEEEITV, £ % Moodle 2 THEAIAZ ATAE/: XML IBICERL T 5 Y — V&R L C& /2. AT, ko%
Bl 2B8LU0WHERE 3 ICONTHRMNT D, 1) Wi FF7 7 A VERMBEL - BREZT TR 74— R 27 12h
FRAFREIC L=, 2) BT 47 7 A LOFFA, YouTube BT A4 ~D VU > 7 fFAZFHEIZ L7z, 3)Moodle2 /6D
AR— K7 7 A V% Excel ¥ — F~EHT HEEEEBMN LT=. 70k, 3 OFHEREICL Y, ZhnDd Excel > — b TIEERT
LREZ T <, BEIC Moodle 2 1I2H8ifi STV A RIE S Excel > — h TERTE, £ 5 % Excel TRHEICHR
EMTLCHHTE 5720, HEMSPLKREMARETOT A MNEBEOKAIENLSEEZD.

Improvement of a Quiz Question Batch Creation Tool
using Excel Sheets

Sakiko UEKI' Hiroshi KIHARAT Atsushi HATAT

To reduce the work of quiz question generation in Moodle 2.x, we have developed a tool which converts quiz questions
containing sound and picture created in Excel sheet into Moodle-compatible XML files. In this paper, we will introduce the
following: 1) insertion of image and audio files to the feedback; 2) insertion of video files and YouTube links; and 3) adding the
ability to convert Excel sheet to the export file from the Moodle 2. Using this tool, quiz questions can be accumulated in an Excel

sheet for batch conversion. In addition, this is a useful way to share quiz questions among teachers.
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& Quiz Translator for Moodle 2 [E=E)

-> XML

Y Quiz Translator .‘!? ()
- for Moodle 2 (@)

[l Font Style Ver. 2.00
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XML Please drag and drop an Excel or an XML file here.
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Figure 2 Window of Quiz Questions Batch Creation Tool.
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Figure 3 Before and After Execution for Tool.
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<?xml version="1.0" encoding="UTF-8"2>
- <quiz>
<1-- question: 1090 ~->
- zquestion type="truefalse">
- <name>
<text>[EE 03ERREEAMBEIAY «/text>
</name>
- <questiontext format="html">
- <texts
<![CDATA[ <p>BID RO B I BOBRITE AT DTS, </p><p><img
sre="@@PLUGINFILE@@ /kiwifruit-s.jpg" alt="84" /></p> 11>
</text>
<file encoding="base64"
name="kiwifruit-s.jpg">/9j/4QAY

</questiontext>
- <generalfeedback format="html">
- <texts
<![CDATA[R/IZHT BT+ —F) v 211>
</texts
</generalfeedback>
<defaultgrade>1.000000</defaultgrade>
<penalty>1.000000</penalty>
<hidden>0</hidden>
- <answer format="moodle_auto_format" fraction="100">
<text>true</text>
- <feedback format="html">
- <texts
<![CDATALERTY . 11>
</text>
</feedback>
</answer>
- <answer format="moodle_auto_format" fraction="0">
<text>false</texts
- <feedback format="html">
+ <text>
</feedback>

M 4 EHEN7 XML 7 7 A D a— K| (—E5)
Figure 4 Example of XML File which is Converted
- Partially.
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FEAFBEIZ L2, X 503, REESCE 7 4 — Ko 712X %
ANT=BIT, Excel > — FDEBEOLDOTHD. T E R
V=L L5 T XML 7 7 A JVIZE#, = LT Moodle ~A
VR—bML, INTARNZBREDOT 4 — RNy 7 L LTHRR
LZEbDONK 6 ThD.

£ 1 AT AT 7 7ANOANTREREFT
Table 1 Places which can be Inserted Media Files.
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Figure 5 Example of Media Files Inserted (Spreadsheet). Figure 7 Example of Question Include Video Files
(Spreadsheet)
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Figure 6 Inserted of Media Files to Feedback.
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Using Moodle for Listening Skills Development

Elton LACLARE™ Jon ROWBERRY?

Listening is one of the least understood and least taught skills in the field of EFL/ESL. Despite the importance of listening skills
development in acquiring second language proficiency, educators are often baffled as to how to nurture this ability in learners.
The Moodle platform offers numerous possibilities for enhancing the listening skills of already competent listeners and
supporting those for whom listening poses a challenge. This paper will highlight a number of task types that target lower-order
skills such as phoneme or word decoding and higher-order skills such as comprehension and syntactic processing. The authors
argue that traditional classroom activities such as minimal pairs distinction and dictation are greatly enhanced when adapted for
use in Moodle. In addition to introducing a variety of task types, this paper will demonstrate how these tasks have been integrated
into a self-study program that is both monitored and assessed using a variety of Moodle features.
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1. Introduction

The importance of listening and listening skills development
in the process of acquiring language proficiency features
prominently in the scholarly literature of EFL/ESL (see, for
example, Buck, 2001; Chaudron, 1985; Krashen, 1982; Rost
1990). However, despite a broad consensus supporting the
value of cultivating aural decoding skills, listening ability is
rarely the focus of targeted classroom interventions. It is often
assumed that listening skills will develop spontaneously during
the course of more general language tasks. While this may be
true to an extent, there are compelling reasons for prioritizing
listening in language learning regimens. Among these is the fact
that conscious attention and focused practice in the domain of
listening skills can enrich “the learner’s spoken competence
with new syntactic, lexical, phonological and pragmatic
information” (Field, 2008, p. 5).

A variety of learning and testing techniques have been
developed over the years pertaining to listening. As notions of
how language is acquired change and evolve, so too do the
methods employed in learning and teaching. According to
Stansfield (1985), the 1960s was a time when dictation “went
from a core pedagogical and assessment technique ... to
anathema” (p.3). Indeed, the traditional, teacher-led ‘dictée’
task has been severely (and perhaps rightly) marginalized.
However, small-scale dictation as a technique to enhance
learners’ decoding ability has acquired numerous high-profile
advocates. Nation and Newton (2009) report the benefits of
dictation as a language-focused teaching and learning technique,

11 Sojo University
+2 Sojo University
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while Davis and Rinvolucri (1988) highlight the suitability of
the task for mixed-ability and/or large groups of learners.
Rahimi (2008) reports that students exposed to 50 short
dictations demonstrated improvements across a range of skills
including grammar, vocabulary, reading, and listening
comprehension. Likewise, Kiany and Shiramiry (2002) found
that frequent use of dictation led to a significant improvement
in listening comprehension. Meanwhile Alkire (2002) advocates
dictation as an “exercise which, besides reinforcing the spelling
and sound correlations of English, uncovers comprehension and
grammatical weaknesses in learners for the teacher to analyse
and address in future lessons”.

Abundant aural input is considered necessary for language
acquisition, whether it is the first language or a foreign tongue.
A key stage in the development of a learner’s ability to speak is
the capacity to distinguish aurally the various phonemes of a
language system. In many contexts the meaning of a word
depends on the difference of just one phoneme (Roach, 2009).
Take, for example, the English words ‘sin’ sIn and ‘sing’ sIn.

Tasks that draw the learner’s attention to differences at the
phoneme level are usually referred to minimal pairs tasks.
Although these tasks do not constitute learning or teaching
techniques per se, they may still serve a valuable function in
drawing the learner’s attention to the finer points of
pronunciation in the target language. Minimal pairs are
particularly useful in contexts in which a single sound in the
learner’s L1 maps to two or more phonemes in the target
language. In the case of English and Japanese, this occurs with
words featuring ‘1’ and ‘r’ as well as those with ‘f” and ‘h’. For
example, the initial phonemes of the English words ‘food” fid
and ‘hood” hud would be pronounced in much the same way by
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native Japanese speakers.

While minimal pairs distinction tasks may be facilitative of
improvements in both listening and spoken production, they
have the added benefit of identifying those with chronic
difficulties mapping phonemes to graphemes. Those who
struggle with matching the sound of a word to its written form
are likely to experience severe adversity in learning a language.
Although minimal pairs tasks do not serve a remedial function
in addressing this form of impairment, they can direct the
teachers attention to those who are likely to struggle in
acquiring second language skills.

2. Challenges and Limitations

A significant drawback of traditional listening tasks is that,
in most cases, the locus of control resides not with the learners
but with the teacher. This is especially true of an activity such
as dictation, wherein the teacher speaks from the front of the
room and the learners are compelled to keep pace. The design
of the task presupposes a uniformity of ability that rarely exists
in actual classrooms. Those who struggle receive abundant
negative reinforcement and few opportunities for meaningful
remediation. Additionally, the experience may vary among
learners in the same classroom environment, as audibility and
level of distraction differ from one location to the next.

Despite having firm theoretical underpinnings, dictation
suffers from the fact that teachers have often failed to
distinguish between the assessment and pedagogical functions
of the task type. Dictation as an integrative test of language
skills is different from dictation as an exercise to foster
“accurate and automatic decoding” (Field, 2008, p. 136). The
notion that learners should receive dictation at a set pace over a
set number of repetitions implies an assessment objective.
Dictation for pedagogical purposes, on the other hand, requires
a higher level of learner control.

Where minimal pairs distinction is concerned, perhaps the
most obvious limitation is that words featuring the target
phonemes become detached from any broader lexical or
syntactic context. As a task type, minimal pairs is confined to
what Buck (1988) refers to as “lower level processing” (p. 20).
In other words, the decoding of acoustic input. It could be
argued that the relevant construct regarding minimal pairs is
“hearing” (as opposed to “listening” or “listening
comprehension”).

Another issue is the lack of universal standards of
pronunciation. Even at the phoneme level, significant variations
exist among native English speakers when it comes to
pronunciation. These differences often enter into discussions of
speaking skills development, but they are also germane to the
subject of listening.

3. Learner Autonomy and Self-Pacing

What becomes clear from considering the dictation and
minimal pairs task types is that many of the shortcomings
raised above can be ameliorated by outsourcing a measure of
control to the learner. In the past this may have been achieved
by distributing recordings of the tasks to the students to listen to
and complete at home. In the Internet era, however, more
interesting and empowering possibilities exist. The Moodle
Learning Management System enables a high degree of
customization to the needs of the individual learner. Decisions
concerning the time and place of access as well as pacing reside,
not with the teacher, but with the learner. In addition, the
Moodle platform affords opportunities for self-correction and
instant feedback that are not available with other forms of
delivery. There are also numerous features for monitoring and
assessing progress both from the teacher and the learner

perspectives.

4. Task Design

4.1 Moodle Dictation

As in traditional dictations, the task design process for
Moodle dictations begins with a spoken passage. To the best of
the authors’ knowledge there are no guidelines for item writers
that are specific to the dictation task type. However, there are
more general principles of listening text construction that may
be brought to bear.

Perhaps the biggest challenge when it comes to preparing a
suitable listening text is capturing the features of authentic
speech. Dictations usually take the form of highly scripted
monologues designed to highlight specific lexical and
grammatical features of the target language. In the age of digital
recording, however, it is possible to use an interlocutor to create
dialogues with a style of discourse that is more akin to natural
speech. Buck (2001) recommends the use of semi-scripted texts,
where the content, though not the actual words, are decided in
advance of recording. The result, he reports, is speech
containing “more oral characteristics than fully scripted texts”
(p. 164).

Once a text has been recorded, the file must be placed in the
Moodle course for the learner to access. While it is possible to
place the file inside an assignment or on an html page, the
authors recommend using the quiz module. Although there are
various question types that may be used, the one most amenable
to the dictation task type is Embedded answers (Cloze). This
question type uses simple html code to create gaps which the
learner must fill with appropriate words from the listening text.
Although texts may vary in length, it is best to avoid passages
that are too long. It is also advisable to standardize the output
expected of the students (i.e., the number of gaps they are
expected to fill) in order to bring uniformity to the task in terms
of difficulty and length of time required for completion.

Figure 1 shows a screenshot of the learner interface for a
Moodle dictation task. You can see the audio player at the top
followed by a series of blanks and scaffolding words from the
passage. These words act as place markers to help the learners
orient themselves within the text. It is not advisable to create
dictation tasks with no scaffolding words as it increases error
and places cognitive demands on the learner that are unrelated
to the listening skill.
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Figure 1 Moodle Dictation Task.

In the bottom left corner of Figure 1 you will notice a box
containing the word “Check”. Clicking this box will allow the
learner to verify his or her answer before submitting the quiz. It
is worth noting, however, that the Embedded answers (Cloze)
question type will only provide this feedback if all of the
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answer fields have been filled. Figure 2 shows what the student
sees after clicking the “Check” box.
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Figure 2 Moodle Dictation (checked).

In addition to the feedback provided by the “Check” button,
it is important that learners who complete the task are given the
opportunity to see the full text of the listening passage. Students
who do so may engage in further self-correction or compare
their understanding of the passage to the actual contents. The
best way to achieve this in Moodle is to include the full text on
an html page. Access to this page may be restricted so that only
those who receive a certain score on the task are able to view
the answers. Figure 3 shows a screenshot of the dictation
answer page. The audio file has been included to enable the
students to listen while reading the text of the passage.

Dictation 20 - Answers

|| {_ﬁw__-_m_-

Some people like big cities like Tokyo or Osaka because they
are exciting and there are many things to do. But | prefer small
cities like Kumamoto. Kumameoto is still exciting, but it doesn’t

have big city problems like crime or traffic.

Figure 3 Moodle Dictation Answer Page.

4.2 Moodle Minimal Pairs

Preparing audio recordings for minimal pairs tasks is
considerably easier than it is for dictation. All that is required of
the task designer is to select a pair of target phonemes and eight
words which contain those phonemes. It is crucial that the
words chosen vary only in the target phonemes (e.g., “match”
mach — “much” mach). It is then necessary to create a word
tree using a generator such as that found at
http://quickworksheets.net/generators/minimal-pairs/. The word
tree displays branching options for each of the eight words
chosen by the task designer. To make the recordings, simply
read one word at each tier of the word tree. Repeat the process
to create three different recordings. To create the Moodle
minimal pairs task, use the quiz module and insert the word tree
into a Description type question. Then add three Numerical
questions, placing one recording in each.

During the task, learners listen to the recordings and identify
the correct word at each branch. The number appearing beneath
the last word is then entered in the response area. As with
dictations, learners are able to verify their answer by clicking
the “Check” box. Figure 4 shows a word tree inserted into a

Description question type of a Moodle quiz.

START

Figure 4 Minimal Pairs Word Tree.

5. Monitoring Tasks in Moodle

The two tasks described here (dictation and minimal pairs)
are not intended for assessment purposes. Rather they are
examples of distributed practice, intended to enhance learners’
listening skills by promoting automatic processing of aural
input. The basic tenet of distributed practice is that learning is
most effective when practice is broken up into a large number
of short sessions that are spaced at regular intervals over a
long period of time (i.e., a semester). The quiz settings allow
unlimited attempts, and learners are encouraged to repeat the
tasks until they receive the maximum possible grade. The
benefits obtained by the learner will be greater the longer they
attend to the task.

To ensure that learners adhere to a regular schedule of
practice, the teacher may take advantage of various Moodle
features which assist with the monitoring of tasks. Perhaps the
most powerful of these tools is the Progress Bar block, which
can be configured to monitor all practice activities and convey
information to the learners regarding the timeliness and quality
of their performance on the tasks. The Progress Bar block
provides the learners with a strong visual indicator of what is
expected of them as well as their progress toward that goal. As
Figure 5 reveals, the Progress Bar block consist of cells which
change color based on the status of the task(s) being monitored.
Blue indicates that the expected date for the completion of the
task has not yet arrived. Green indicates that the task has been
completed while red denotes that the expected date has passed
without the task being completed.

Progress Bar =&
_NOWN

Meouse over block for info.
Figure 5 Progress Bar (student view)

A passing rate for each task may be set in the Moodle
gradebook and the Progress Bar block can be configured in
such a way that a cell will not turn green until the pass rate for
the associated task has been achieved. The teacher can monitor
the progress of all students in the course from a single
interface, which is shown in Figure 6.

First name J Sumame  Last online Progress Bar Progress
\\“% John Jones Euuavs:;‘y. 12 September 2013, [:::-::- T
1@\ Michelle Murray Friday, 26 uy 2013, 318 AM (NN 2%
m ST Viednoday 14 ugie 203 C-@d—::- -

Foumg Jple
Forum o

Figure 6 Progress Bar (overview of students)

35



MoodleMoot Japan 2014 Proceedings

A significant advantage of the Progress Bar block over other
tools for monitoring the progress of learners is that it is
completely transparent. There are no discrepancies between
what the learner sees and what the teacher sees. The
expectations for the course as well as the learner’s progress
toward meeting those expectations are clearly signposted for
both parties.

6. Additional Resources

Clear recordings are especially important in listening tasks
such as dictation and minimal pairs where learners often must
attend to small differences in pronunciation. There are a
number of items which, if purchased, will greatly enhance the
quality of the recordings a teacher is able to make. All of these
items may be obtained rather cheaply either from local shops
or through the Internet.

The first and most important of these is a microphone.
Although the cost of microphones may vary considerably,
there are numerous moderately priced USB microphones
available that will suffice for recording spoken texts. A pop
filter is also recommended to prevent ‘popping’ sounds from
affecting the quality of the recordings. These sounds usually
occur in the pronunciation of aspirated plosives (often found
in words containing the letter ‘p’). Another purchase that will
enhance the quality of recordings is acoustic foam. This foam,
which may be placed on walls, doors or any other surface, has
the ability to reduce residual sounds in the recording space.

There are numerous free, open source audio editor and
recording applications available that can assist teachers in
making quality recordings for listening tasks. Which of these
you chose will depend on your needs as well as the operating
system you are running. The authors have worked extensively
with Audacity, which, in addition to being free, is available for
Windows, Mac OS X, Linux, and other operating systems.
Figure 7 shows a screenshot of Audacity’s editing and
recording interface. Projects created using Audacity can be
exported to MP3, which can in turn be uploaded for use in
Moodle.
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Figure 7 Audacity Editing and Recording Interface

7. Conclusion

The pedagogy of listening is one of the least understood,
least explored areas in the field of EFL/ESL. Listening is often
referred to as our most important language skill, perhaps
because of the considerable amount of time we spend doing it.

In terms of percentages, it has been estimated that the average
person spends 9 percent of their waking hours writing, 16
percent reading, 30 percent speaking, and 45 percent listening.
For a variety of reasons, a similar distribution of time is not
reflected in the language learning classroom. Indeed, classroom
time is precious, and most EFL/ESL teachers are keen to
preserve it for spoken interaction. Thankfully, listening skill
development need not take place exclusively in the classroom.
In fact, there are many situations in which it is better that it
occur elsewhere. This is perhaps due to the real-time nature of
spoken language.

In the classroom, speech is usually heard only once. Of
course it is possible for learners to ask speakers to repeat
themselves, but in practice they rarely do. When listeners fail to
understand, speakers tend to make accommodations in terms of
speed or the language used. As a consequence, learners rarely
have a chance to revisit the utterances that are problematic to
them. This in turn impedes the progress of learning.

Modern recording technology has solved many of the
problems mentioned above. However, the full benefits of these
advances cannot be realized as long as control remains
exclusively in the hands of the teacher. Learning Management
Systems such as Moodle offer a valuable platform for learners
to develop their listening skills in a time and place suitable to
their individual needs. From the perspective of teachers, the
availability of monitoring and assessment tools enables a level
of oversight which, if properly employed, can lead to better
outcomes for students.
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Design and Implementation of a General Purpose Moodle Plugin
for Learning Programming Languages

Tomokazu HAYAKAWAT!  Syun MURAYAMAT  Takahiro HISHIDA'!
Teruo HIKITAT!

This paper introduces the design and implementation of our Moodle plugin for learning programing. Since we believe that it is
useful for learners of computer programming languages to let them know diagnostics results of compilers and/or static code
analyzers, we have developed a Moodle plugin that enables such functionalities on Moodle. We have designed our plugin as a
web service (REST), and we have implemented it by using JavaScript and PHP. This design and implementation reduces
dependencies between our plugin and compilers/analyzers. We have confirmed that our plugin properly runs with several kinds

of compilers and analyzers.
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Figure 1 Overview of our proposed method.
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Table 1 Endpoints for our web service.

No. URL AV R
1 /languages GET
2 /languages/{ ==&}/ compilers GET
3 /languages/{ = #&}analyzers GET
4 [sources/{ 575 POST
5 /tasks POST
6 [tasks/{ID} GET
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Multiple-Choice Quiz Generator and its Multiple Applications

The Multiple-Choice Quiz Generator is a database application (available from http://www.oit.ac.jp/ip/~kamiya/mcg/ for free)
which enables teachers to choose items from the databank and convert them into text files, slides for presentation, Moodle XML
format, and others. Since the items-to-be-imported are stored onto an attached spreadsheet format, it is much easier to add and
edit than to make them directly on the quiz editor in Moodle. One limitation is that this tool only accepts multiple-choice
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Problems and Strategies for Improvement in the Use of Moodle in
Medical Education

Yoshikazu ASADA!

In medical education, not only knowledge but also skills and attitudes are also important. It is hard to learn these things only by
e-learning and the blended learning is needed. In this report, three cases about using moodle in medical education are introduced:
1) discussion with forum online and classroom lectures about medical ethics and instructional design; 2) study support with
quizzes in basic medicine and science classes; and 3) flipped classroom in medical simulation. All these cases have been started
over the past two years and there is much that needs further improvement. There are two things for the next step of improvement:
1) faculty development in using Moodle; 2) analysis about students’ readiness for using Moodle, such as their situation in access

to PCs and their internet connection environment.
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A Beginner’s Guide to Blending Traditional Paper-Based Courses
With Moodle

Mark DONNELLAN'

This paper proposes that beginners can face difficulties in using Moodle due to two factors, lack of training and
experience, and a lack of access to technology. The paper aims to offer suggestions for such beginners. Following
the introduction, section 2 will discuss some considerations for beginners implementing Moodle. Next, three tasks
that can be done using Moodle across various levels of access, i.e., in situations ranging from all students having
access to a computer in class to no in-class access, are described. These tasks were trialed at 3 universities in the
Kansai region, and student and teacher feedback was collected. The descriptions of each of the three tasks are
followed by a summary of teacher or student feedback on the tasks. In concluding the paper, advice and caution
points for beginners wishing to use Moodle in their classes is offered.
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1. Background

While many advanced practitioners are using Moodle in new
and innovative ways and moving from traditional paper-based
courses to a Moodle, such innovations may prove daunting for
beginners. This paper proposes that using Moodle may be
difficult for beginners in two areas:

1. A lack of experience and training on the part of the

teacher

2. Alack of access to technology
Even though many institutions are offering increased access to
computers for classroom use, this lack of access is still at the
very least a short-term concern. This paper will first outline
some considerations for beginners. Next, an overview of four
Moodle activity modules and the Moodle mobile app, and
suggestions for pedagogical tasks using these Moodle will be
offered. Following on from each suggested task, there will be a
summary of feedback from students’ who have performed these
tasks or teachers who have used them with students. Finally, the
paper will conclude by offering advice for teachers wishing to
integrate Moodle into their syllabus.

2. Considerations for Beginners

A primary concern for teachers wishing to use Moodle is the
level of access. Table 1 outlines in-class access can range from
situations with no to all students having a computer in class.
Smartphones may be a resource that is overlooked, however, a
survey carried university B (see Section 3.1) in April 2014

indicated that 100% of the respondents (n: 35) had smartphones.

Outside of class students will most likely have access to a

1 Kwansei Gakuin University
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computer, this was the case for students at all three universities
mentioned in section 3.
Table 1 Levels of access

In Class Outside Class
None (traditional classroom) Smartphones
Teacher only (e.g., a computer Tablets
projected onto a screen) Computer
Smartphones
Tablets
Computer

Aside from concerns about access, teachers may also face
challenges in relation to institutional constrains. Online in class
activities such as Moodle Chat may not work well due to the
school’s network speeds and restrictions.

A final crucial consideration that beginners may be attracted to
Moodle just for it’s novelty value rather than it’s pedagogical
value, it is always crucial to consider the pedagogical value of
Moodle activities before implementing them.

3. Activity Modules and Tasks

This section will introduce four Moodle activity modules:
Assignments (Moodle, 2013a), Chat (Moodle, 2013b), Forums
(Moodle, 2013c), and Hotpot (Moodle, 2013d), and offer
suggestions for implementing them across the various levels of
access outlined in Table 1. From section 3.2 to 3.5, each section
offers generic step-by-step guide to each suggested task which
teachers can adapt to fit their own classroom needs. This is
followed by a description of the specific tasks that were used
for this paper. Finally, student and/or teacher reflections on each
of the three tasks will conclude each section.

3.1 Background to the Universities
The tasks outlined in section 3.2-3.5 were carried out at three
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universities in the Kansai region of Japan. Students at
university A had lessons conducted in a PC classroom where
each student had access to a computer. At university B the
lessons were held in a regular classroom, but as stated in section
2, all students had access to smartphones. At university C the
lessons were also held in a regular classroom, but the use of
smartphones was not encouraged by the administration due to a
perception that the students were unmotivated and that
smartphones might prove to be a distraction rather than a
learning tool. All three universities had computer labs, which
students could use outside class.

3.2 Chat
The Chat Module (Moodle, 2013b) allows for real-time online
chat between users within a course. While this activity module
can be used with a smartphone, in-class access to a computer is
recommended. A useful feature of the chat activity module is
that students’ can be grouped into separate groups so that they
can only see their own group members chat. To do this, choose
common module settings > separate groups when adding the
chat activity. Then, in course administration > users >groups
allocate the students to groups as the task requires.
A suggested task that takes advantage of these separate groups
is as follows:

1. The teacher begins an real-time chat with students
grouped into two groups, A and B. Anything that students
type in group A will only be visible to members of that
group and likewise for group B.

2. Students are given a sample or an explanation of an
information gap task (see Cohen, Donnellan & Crawford,
2012).

3. The chat environment is can be used to facilitate
pre-task planning (see Willis, 1996). The teacher can feed
information to one group at time to create an information
gap, and the student discussion may also include
information that adds to an information gap.

4. When the pre-task planning has been completed,
students are paired (A with B) to perform the task in the
traditional way.

This task was trialed with a class of eighteen 1% year English
majors at university A. Students were studying a textbook unit
on directions. The students had a map with 10 unlabeled
buildings/landmarks on it and 5 labeled buildings/landmarks on
it. In the online pre chat group A was expected to label 5 of the
10 unlabeled buildings/landmarks based on teacher instructions
and group B was expected to label the other 5. The teacher
wrote prompts for each group in the online chat and moved
around the classroom physically writing some of the answers
(building names or landmarks) on individual student maps.
These students could then share the details of the location in the
chat.
When each group had labeled the 5 buildings/landmarks, they
were pairs and they labeled the remaining five by asking their
partner’s questions.
At the end of the lesson, students were asked to write a
reflection paper to reflect on the good and bad points of the chat
activity.

Table 2 Summary of student comments

that they could see a written teacher example of the language
required for the task, and while some students found typing
difficult, they said that they were instantly able to understand
how to use Moodle Chat.

3.3 Moodle Mobile Voice Recording, Assignments
and Forums
The Moodle Mobile app (Moodle, 2014), which is available for
both iOS devices and Android devices, among other things
allows users to record audio, which is uploaded directly into the
users private files section on Moodle. With a very high
percentage of students having smartphones, the Moodle Mobile
app offers an excellent opportunity to utilize Moodle even in
classrooms where there is no access to computers. However,
even when, as in section 2, 100% of students report that they
have smartphones, issues such as students forgetting their
smartphones or students’ smartphones running out of battery
make it unwise to rely on 100% access to smartphones. This
paper instead proposes that 50% would be a more reliable
number, and this would allow for recording and submission of
pair tasks without the need for use of more traditional
technology such as voice recorders to record tasks (see Moser,
Harris & Carle, 2012). When a task is recorded, it is uploaded
to the user’s private files. From there, the file can be utilized in
various ways, including having students submit to the
Assignments Module (Moodle, 2013a) for teachers to evaluate,
or having the students post to a Moodle forum (Moodle, 2013c).
The latter option offers a variety of options for tasks such as
peer evaluation, self-reflection and error correction. In the case
of the current paper, the following sequence was followed:

1. Students record a pair task using the Moodle Mobile
app and upload it to their private files using one
smartphone per pair.

2. Students post the audio file to a Moodle Forum, if
access is limited, students could do this as homework.
The student posting should be sure to include their
partner’s name to aide teacher evaluation.

3. For post-task work, there are various options including
listen to and evaluate other students’ posts, or self-reflect
on their own work.

This task was trialed with 24 2" year non-English majors at
University B. Students were studying a textbook unit on
appearances. They were asked to record a task where they
chose three random pictures from the textbook and described
the people in those pictures. The recording was then posted to a
Moodle forum wusing the web browsers on students’
smartphones. For homework, each pair was asked to listen to
another pairs post and post the answers, i.e., the page number
for each picture.

At the end of the lesson, students were asked to write a
reflection paper to reflect on the good and bad points of
recording tasks and posting them to a forum.

Table 3 Summary of student comments

Good Points Bad Points

Recording made me try by best Time consuming

It was fun trying to find the pages | Difficulties in uploading

Couldn’t use Japanese Some technical difficulties
listening for homework

Good Points Bad Points

Different from usual classroom No escape

activities Typing was difficult

Could see the teacher’s example Other students saw my mistakes
of the language for the task Couldn’t use Japanese

Couldn’t use Japanese
Easy to understand

The reflections papers on the whole reflected that students had
enjoyed the activity. Students commented that it forced them to
use English only, some considered this to be a good thing, while
others considered it to be a bad thing. Students found it useful

(©2014 Moodle Association of Japan

The reflections papers were not as positive as the ones
summarized in section 3.2. The positive comments were that
the homework task of finding the pictures in the book was fun,
and that recording forced students to try their best. On the
negative side, students reported technical difficulties. In-class
there was some difficulty uploading due to the poor cellphone
signal in the classroom. Students also reported that the
recording was time consuming. Outside of class, one student
reported not being able to listen to the audio on their home
computer, but they were able to do so on an on-campus
compulter.
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3.4 Hotpot
The Hotpot module (Moodle, 2013d) allows users to upload
quizzes to Moodle. These quizzes are first created locally on the
teacher’s computer using the Hot Potatoes software
(Half-Baked Software Inc, 2013) and then uploaded to the
Moodle course. It should be noted that Hotpot is not a core
module in Moodle and needs to be installed. This can be done
when logged in as the administrator, go to site administration >
plugins > install add-ons > install add-ons from the Moodle
plugin directory.
At university C Hot Potatoes was used to transform paper-based
workbook style activities and quizzes into digital quizzes on
Moodle in a similar way to Friesen’s transformation of a paper
textbook (2013). This was implemented for all English classes
in the Faculty of Liberal Arts, and students were required to do
their homework through Moodle.
Teacher comments from teachers who taught these English
classes were generally positive. They reported that it made
checking homework easy since they just had to login to Moodle
to access the students’ homework grade.

4. Conclusion

This paper has proposed three pedagogical tasks for Moodle
that can be implemented without an advanced knowledge of
Moodle. Hence, they could provide a starting point for
beginners who are interested in using Moodle. It is important
that such beginners keep the considerations outlined in section
2 in mind, with a fundamental consideration being whether or
not using Moodle will be more pedagogically beneficial than
traditional paper-based tasks. In the case of the Hotpot quizzes
outlined in section 3.4, it may be that the benefits are more
administrative than pedagogical. On the other hand, the student
reflections at the end of section 3.2 and 3.3 indicate that the
students felt there were clear benefits for their English study
from performing the online chat and from recording a task.
These benefits include students’ feeling compelled to try their
best to complete the task to a high standard and using only
English because the tasks are recorded or because there is a
written record of chats. | would strongly argue that this leads to
better task performance than traditional closed-pair tasks.
However, there were some concerns about these Moodle tasks
being overly time consuming, and timing concerns should also
be considered when planning such activities. The other concern
was about certain technical difficulties, so extensive testing is
recommended before using these tasks in class.
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Intercultural Exchange via Moodle

Mizuho JONES™ Mari YAMAUCHI"™

This paper discusses how an intercultural exchange project was designed and implemented to benefit two groups of students
from China and Japan, with different learning needs. A variety of tasks involving intercultural interactions using different skills
and tools were offered via Moodle, and sequenced according to Salmon’s 5-stage model of online teaching/learning. The tasks
were redesigned based also on findings from the 2012 project, including the newly introduced collaborative research using the
wikis and the chat rooms. The course statistics, post-project surveys, and the instructors’ observations of in-class activities are

used to evaluate the project.
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1. Introduction

This paper reports on an intercultural exchange project
implemented in 2013 for students from China (The University of
Nottingham Ningbo China: UNNC) and Japan (Chiba University
of Commerce: CUC). Unlike more common types of
intercultural exchange, this project did not involve language
exchange as its essential part and the communication was done
mainly in Japanese.

This intercultural exchange project was designed to meet
different learning objectives of the two groups of students. The
UNNC students, who were learning Japanese as their L3 and
interested in Japanese culture and life, needed opportunities to
interact with Japanese people to use their Japanese in authentic
communication and challenge their own knowledge. The CUC
students, who were more or less interested in intercultural
communication but not confident enough in their L2 skills or
communication skills to explore intercultural opportunities by
themselves, would benefit from experiences of authentic inter-
cultural contact in Japanese, so that they could break out of their
shell, as well as understand what intercultural communication is
like.

As described below, different types of communicative and
collaborative tasks were designed and sequenced so that the
participants could maximise intercultural communication oppor-
tunities. The 2013 exchange project was the second implantation
of this kind using Moodle, and based on findings from the 2012

+1 The University of Nottingham Ningbo China
12 Chiba University of Commerce

(©2013 Moodle Association of Japan

project (Jones & Yamauchi, 2013), learning tasks were re-
designed to encourage more active participation by students. The
biggest change was the introduction of collaborative research,
which required the participants to arrange online meetings and
discuss their topic among the group members. The course
statistics, post-project surveys, and reflective essays (CUC), as
well as the instructors’ observations of in-class activities, were
used to evaluate the project.

2. Methods

The 2013 intercultural exchange project was conducted for 9
weeks from October through December. 20 UNNC students
from a Japanese language class and 14 CUC students studying
intercultural communication joined the project.

The UNNC students, in their third year of learning Japanese,
had 4 hours of the Japanese language class per week. The CUC
students met once a week to have 1.5 hours of the intercultural
communication class. There was about 40 minutes of class time
available for joint sessions every week, where the students from
the two classes met online for weekly tasks. They also used their
own time to conduct their tasks.

Moodle was used as the platform for this exchange project,
where the students interacted with the partners to share their
opinions and gain information, using the forums, the wikis, the
chat rooms, the PoodLL plugin, and external services such as
Skype and Survey Monkey. A Moodle course was set up for this
project in Yamauchi’s Moodle site, where the CUC students had
their regular course. The UNNC students logged in to this course
using the hyperlink in UNNC’s Moodle site.
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Before the semester started, the instructors discussed the
timetable, topics, grouping, and tasks. Interpersonal relationship
was chosen as the main topic to match the UNNC Stage 3
semester topic. The sub-topics included friendship, boyfriend-
girlfriend relationship, and parent-child relationship. They were
selected as being general, familiar, and appropriate for students
of all language levels to describe, as well as being easier for the
participants to find differences and similarities between China
and Japan.

The activities were organized in 5 stages, based on Salmon’s
“5-stage model of online teaching and learning through online
networking” (Fig. 1). Salmon (2004, 2013) suggests that at the
beginning of online learning activities students need to
familiarise themselves with the online setting and increase their
confidence and motivation (Stage 1). They need to have oppor-
tunities to socialise with their partners (Stage 2), before they
move on to sharing and exchanging information (Stage 3). In the
later stages they will be provided with challenging activities that
help them learn how to construct their knowledge and create
ideas (Stage 4), and activities that help them learn to monitor
and evaluate their learning experiences (Stage 5).

5 Development
Supparting
Providing respending
links outside
closed conferances
4 Knowledge construction
F acilitating process
& Conferencing
S
Q3§ 3 Information exchange
((}‘ F acilitating tasks and supporting
e use of learning
Searching, materials
personalising sothuare
2 Online socialisation
Familiarising and providing bridges
betueen cultural, social and
Sending and learning & nvironments
receiving mess ages
1 Access and motivation

e leoming and
encauraging

Setting up system
and accessing

l:l E-Moderating
l:l Technical support

Figure 1 5-Stage Model of Online Teaching and Learning
through Online Networking (Salmon, 2004: 11)

In the present study, the exchange project started with
sharing self-introduction videos (via PoodLL) and ‘Photo
Stories” that consisted of a few photos with a short message to
describe their university life and culture (week 1 through week
3). The videos and photo stories were posted in forums, and the
students posted comments on each other’s posts. As the
participants were already used to using Moodle, the initial phase
of this project focused more on building up confidence,
motivation and socialisation: video recording was intended to
help shyer students get prepared to talk in the following Skype
sessions; sharing photo stories was intended to encourage lower
language students and less communicative students to join the
interaction; written communication in forums allowed the
students enough time to think carefully and review their
grammar (for the UNNC students) and to think of wording for
non-native partners (for the CUC students).

In week 4, the students used Skype for more instant
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amount of interactivity

communication to socialise. This task was conducted during the
class time, and after every 10 minutes the students interacted
with different students. It provided the UNNC students with a
speaking opportunity, and the CUC students with first-hand
experience of intercultural interaction. Also, the synchronous
communication session using Skype was expected to help the
participants feel closer to each other, which could have a
positive impact on motivation, as observed in the previous
studies (Yamauchi & Jones 2012, Jones & Yamauchi 2013).

In week 5, the students moved on to information exchange
using a survey prepared for them to find out differences and
similarities between Chinese and Japanese cultures (created with
Survey Monkey). This survey task was intended to help the
students find interesting topics to explore in the following group
research.

In week 6 through week 8, each group, consisting of 2 or 3
Japanese students and 3 or 4 Chinese students, conducted their
research. They discussed the survey results and chose their topic
to work on together. For this knowledge construction stage, a
chat room was created for each group to discuss what and how
to research, and to arrange their online meetings. The chat
module was expected to reduce the language barrier between the
group members, and to make it easier for the instructors to
monitor their work.

Each group presented their collaborative work in their group
wiki, which was finalized in week 9. They used their wiki for
mind mapping, meeting minutes, drafts and a final report. The
final report had to include what they had learned about the two
different cultures through further research and exchange of
opinions among the group members. In addition, the students
had a second Skype session to look back on the exchange project,
and to interact with students from other groups. Further
reflective tasks were done in each class after the exchange
project.

3. Results and Discussion

3.1 Student Participation

The course statistics shows the number of posts per student
doubled between 2012 and 2013 (Table 1). Considering that the
“posts” in 2012 included their responses to an intercultural
survey (using the choice module) while the equivalent survey
was done with Survey Monkey in 2013, the participants in the
2013 project were more active than those in 2012, suggesting
that the type of collaborative work introduced in 2013 worked
fine to increase student participation.

Table 1 The average number of posts per student

Views Posts
Oct. 2012 — Dec. 2012 254 29
Oct. 2013 — Dec. 2013 275 61

However, the number of contributions differed greatly by
student (Fig. 2), and we should consider how we could
effectively encourage those less active students to contribute
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more.

O N B~ O

300r 31-60 61-90 91-120 121-150 151or
fewer more

Figure 2  Distribution of participants by the number of posts

3.2 Student Feedback

A post-project survey shows that the students from both
schools were generally positive about this intercultural ex-
change. In their opinion, this exchange helped to increase their
motivation to learn Japanese languages (UNNC: 4.0, on a scale
of 1-5) or foreign languages (CUC: 4.0); it helped to increase
their interests in the partner country and its culture (UNNC: 3.7,
CUC: 4.0); and it helped to improve their Japanese skills
(UNNC: 3.5) or communication skills (CUC: 4.0). However,
looking at the UNNC students’ responses on their Japanese skills,
the tasks might need to be redesigned to more effectively help
them to gain confidence in their Japanese skills and/or to meet
their learning needs.

Table 2 summarises how satisfied they were with each task,
showing that they were fairly satisfied with reading their
partners’ photo stories (D: 3.7), Skype sessions (G: 3.7), doing
group research (E: 3.7), and using chat rooms for group
discussion (H: 3.8). Less positive reactions on watching or
reading the partners’ self-introductions (B: 3.0) were due mainly
to technical problems that caused only a few of the posted
videos to be viewed (see 3.4). As for task A, what factors were
behind the CUC students’ rather negative responses to creating a
self-introduction video (A: 2.7) should be investigated.

Table 2 How satisfied they were with different types of tasks,
on a scale of 1 (Very dissatisfied) to 5 (Very satisfied)

Tasks UNNC CcucC Ave.
a:de((.)‘,reatmg a self-introduction 35 27 31
B: Watching self-introduction
videos (posted in the forum with 31 29 3.0
the script)
C: Creating photo stories 3.3 34 3.4
D: Reading photo stories 3.9 34 3.7
E: Doing group research 35 3.8 3.7
F: Talking in forums 34 3.2 3.3
G: Talking on Skype 3.8 35 3.7
H: Taking in chat rooms 3.7 3.8 3.8

Of the 4 types of communicative tasks (sharing self-
introduction videos, sharing photo stories, group research, and
Skype conversations), Skype conversations were the most
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popular at both UNNC and CUC (Fig. 3). Note that, while about
the same number of the CUC students preferred Skype or the
group research, there was a large difference between the
numbers of the UNNC students who preferred Skype and those
who preferred the group research. The difference in preference
between Japanese and Chinese students seem to reflect, to some
extent, individual differences in their L3 ability, their general
communicative skills, and/or their personality, suggesting that
offering differing types of communicative tasks helped the
project as a whole to be beneficial to every participant.

m Self-introduction
UNNC (Video, Forum)
m Photo Stories
(Forum)
= Group Research
cue (Wiki, Chat)
m Skype

0% 50% 100%

Figure 3 Communicative tasks they liked best

Finally, the student responses also show that Moodle was
fairly easy to use for many students, with an average of 3.7
(UNNC: 3.8, CUC: 3.6) on a scale of 1 (Not at all easy to use) to
5 (Very easy to use). However, there were cases where Moodle
(ver. 2.4) did not work very well on iPads, as discussed in 3.4.

3.3 Benefits and Challenges for the UNNC Students

Focusing on the UNNC students, their language learning
motivation increased through the exchange project, and they
moderately agreed that it helped to improve their Japanese skills,
as mentioned in 3.2. Their comments indicate that, through the
authentic experiences, they learned the way Japanese people
communicate, and gained confidence in their language ability as
they found themselves able to communicate with native speakers.
Some of the positive comments include: “I can talk with them in
real speed. That surprised me a lot”; “Cooperate with Japanese
students can help us improve our language skills”; “Knew many
Japanese people and know their way to communicate with
people.”

However, not all the students stayed motivated. The UNNC
students’ expectation was very high and they seemed to expect
the CUC students to show the same excitement with this
exchange, which they did not find, as seen in the following
comments: “It is very hard to work with them. I don’t think they
were positive enough”; “Cannot go through the conversation
because maybe they are not interested in it.” This led to some
students being disappointed and demotivated.

Also, some students realised that the language barrier was
very high, as these comments indicate: “When we talked in
Japanese I couldn’t understand what they say because they spoke
too fast”; “Language gap...Still need much to learn to use
Japanese well”; “Some words still hard to understand. And
sometimes if we don’t hear clearly with each other the situation
become embarrassed.” When the tasks were more complicated,
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especially during the collaborative research, they seemed to have
a hard time struggling to discuss with Japanese students. On
other occasions as well, some students felt frustrated that they
could not express their thoughts while others were exploring
different approaches to solve communication problems (e.g.,
sending photos, using body language, and using English or
Chinese).

Another communication problem occurred when they were
using the chat module: a wrong word choice and confusion
caused by the Send key and the Return button resulted in
sending an unintended negative message, which led to
unsuccessful communication between them. In a chat room,
informal communication in short sentences gave them less
pressure, and immediate responses from their partners brought
the same excitement as Skype, but it should be kept in mind that
some students may need to practice “chatting” before using the
Moodle chat rooms for group discussions.

3.4 Benefits and Challenges for the CUC Students

As seen above (3.2), this intercultural exchange project
helped to motivate the CUC students to learn another language
and to make them more interested in China and the Chinese
culture, and they felt this project helped to improve their
communication skills.

The responses to an additional question for the CUC students
revealed that when they felt they had nothing to say, they tended
to just pause and wait for their partner(s) to continue the talk,
and only a few (28.6%) said they soon found something to say
and kept the conversation going. Their reflective essays after the
project showed that some got very nervous when talking face to
face on Skype; others felt at a loss when they used Japanese and
still failed to understand the partner or to make themselves
understood; and still others were shocked to meet unexpected
“false friends”, i.e., kanji words with different meanings
between Japanese and Chinese. These responses and reflections
suggest that talking with the Chinese partners was quite a
challenge for most of them, even in Japanese.

It was good for them to first be aware that their Japanese
communication skills would not be good enough to get things
done sometimes, and to have chances to discuss and try different
approaches to overcome or avoid miscommunication. Their
positive self-evaluation on their skills development at the end of
the project suggests that they were more or less successful in
doing what they failed to do earlier. Their own experiences of
intercultural communication led to some great insights:
“Miscommunication happens. Just keep trying to clear it up.
Curiosity to understand each other is the most important”; “Why
did 1 feel so comfortable talking with them? I think that’s
because they were interested in us and our culture, willing to
trying their Japanese, and enjoying our conversation.”

Thus, through this project the CUC students were more
aware of intercultural communication, miscommunication, and
their own communication skills. They were also impressed and
inspired by the Chinese students using a foreign language to
communicate with native speakers. It should be kept in mind,
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however, that it took time for them to actively participate in the
exchange, and the attitudes of these slow starters, mostly not
very communicative (at least in the beginning), seem to have
had a negative impact on some of the UNNC students’
motivation to learn through this exchange, as discussed above in
3.2. To avoid this kind of problem, participants should be more
aware of their communication skills, and more prepared for
intercultural communication before the exchange project. Also,
using the class time for the exchange activities would be
desirable in the early stages of the project.

Finally, it should be noted here that the CUC students used a
class set of iPads for in-class activities, which seems to have led
to some unexpected technical problems, as touched upon in 3.2.
For one thing, when they were working on forum posts or wikis
in class, the on-screen keyboard froze too often (though not
always), and the Japanese input system did not work fine either.
For another, creating a video with the iPad was easy but posting
it via PoodLL was not for some reason, and some UNNC videos
created and shared via PoodLL (on windows machines) could
not be played on iPads. The technical problems, especially those
they encountered in the early stages of the project, could have
had a negative influence on student participation, but the
instructor is now more aware of possible problems related to
different combinations of several applications and devices.

4. Concluding Remarks

Overall, both sides of participants benefited from this inter-
cultural exchange project. A variety of tasks involving inter-
cultural interactions using different skills and tools, sequenced
based on Salmon’s 5-stage model, helped both the groups, with
different learning objectives, to maximise their intercultural
opportunities. The introduction of collaborative research pro-
moted student participation, and synchronous communication
(via Skype and the chat module) had a great impact on the
student motivation, stimulating the students’ interests in another
culture and/or intercultural contacts.

There were some “unexpected” technical problems that
should be addressed for future projects, and some of the tasks
may need to be redesigned with more attention to participants’
language/communication skill levels.

References

1) Jones, M., & Yamauchi, M. (2013). Implementation of Intercultural
Telecollaborative Exchanges. Poster presented at the 2nd Moodle
Research Conference, Tunisia. Retrieved from
http://research.moodle.net/mod/data/view.php?d=1&rid=141

2) Salmon, G. (2004). E-tivities: The Key to Active Online Learning.
Taylor & Francis e-Library. Retrieved from
http://physics2.org/e-tivities-the-key-to-active-online-learning-w10029/
3) Salmon, G. (2013). E-tivities: The Key to Active Online Learning. 2"
edition. Routledge.

4) Yamauchi, M., & Jones, M. (2012). Intercultural Telecollaborative
Exchange between China and Japan. Poster presented at the 1% Moodle
Research Conference, Greece. Retrieved from
http://research.moodle.net/mod/data/view.php?d=3&rid=23

57


http://research.moodle.net/mod/data/view.php?d=1&rid=141
http://physics2.org/e-tivities-the-key-to-active-online-learning-w10029/

MoodleMoot Japan 2014 Proceedings

365

Mnet & PoodLL Z#F| A L= KEMZHRES

FEFH AT MEBLE?  UNEFS Thom Rawson™  ffglE— 15

Mnet (Moodle Networking) H$AEIZ L 0 #2 Moodle ¥ F %27 SHNFREL 725, 2 OFEREIZ PoodLL &5 <

NFAT AT TT 74 v EfBGbEbZLicky,

HFECE)E 25D Moodle Y NEITARHALZY, HH LK

D, FHMELED ZENTES. A, Zo07av=r bl LU THEERFHTED X S~ VT AT 4 7 HEM A
ST RTRIEB AT o7z, TONEL, T INLENOLD DEINHBEESR, FAEORIER, FECOWTHR~D.

Inter-university Exchange Activities Using Mnet and PoodL L

Hideto D. HARASHIMA™
Thom RAWSON™

Mari YAMAUCHI

Akinobu KANDA2
Shin’ichi SATO™?

Mnet or Moodle Networking enables different Moodle installations to be connected by SSO. By combining Mnet
and PoodLL multimedia plugins, exchange, sharing, and evaluation of audio and video materials among users of
remote areas is possible. The authors implemented two collaborative learning projects using Mnet and PoodLL to
connect students from four different universities in Japan. The students exchanged both audio and video and
performed peer evaluation on projects using the Moodle Workshop module. The overview of these activities, some
technical challenges as well as student feedback are reported including visuals.
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Lemon Gyunyu is sold in Tochigi only.

Alenon is sour, but this not sour at all. When I was a high school student, this is sold at vending machine in
the school.

Rate: | Rate... # | Reply

'm Re: Lemon Gyunyu
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Itis new milk.
Iwould like to drink.
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Rubric-based Assessment for Video-recorded Learner Performances:
Blending Paper Rubrics with a Moodle LMS Module

Don HINKELMAN !

Assessing student speeches and performances can be a time-consuming chore that consumes full class periods with
limited interaction. Recording these presentations on video requires further hours of teacher management. To solve
these problems, the Video Assessment Module was developed for the Moodle LMS as an online system to manage
digital camera video recordings of student project presentations. This custom module is combined with the rubrics
feature of the Moodle learning management system to give teachers an easy-to-use interface to evaluate student
performances on multiple scales with qualitative and quantitative criteria. Although rubrics have been used effectively
on paper for self-reflection and peer assessment, the Video Assessment Module uses an online class website to reduce
teacher time to a minimum. It also is able to combine self, peer, and teacher assessment and offer a mobile-ready tool
to assess live performances as well. This study documents how five sets of paper-based rubrics were adapted for the
Video Assessment Module within a public speaking class for communication students in a Japanese university EFL
program. Each of the LMS-based assessments used complex rubrics with up to ten scales. The results showed that
teachers could design specific scales for students to evaluate and that logistical issues in video file handling were
reduced to a minimum. However, the use of paper for classroom management remained important for in-class peer
assessments and individual assessment reports. These reports, which combined all self/peer/teacher assessments, were
useful for one-on-one consultations between the teacher and individual students.
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1. Introduction

Assessment of public speaking and other learner
performances has employed video recording for over forty
years (McCroskey & Lashbrook, 1970). Video recording
offers students, teachers, and peers the opportunity to review
a performance, such as an oral presentation, a dramatic
production, a physical education skill, or medical treatment
procedure (i.e. nursing training) in order to critique and
evaluate the performance. Evaluation has not only relied on

‘+1Sapporo Gakuin University FLIZ ERE K
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teacher assessment, but also self-assessment and assessment
by peers (Bachman & Palmer, 2010). However, problems
with video recording make it difficult to apply on a larger
scale in the regular curriculum of a school, corporation or
university. In order to automate much of the process and
allow distribution of video recordings to learners in practical
way, internet-based approaches appear promising. Integration
of rubrics within internet-based learning management systems
such as the open source Moodle is one such promising
approach.

In response to these logistical issues, the first version of
the Video Assessment module was developed in 2010 when
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Moodle version 2.2 introduced an advanced grading system
for designing rubrics within the Assignment Module, a
standard feature of Moodle. The Video Assessment Module is
a contributed plugin that is based on modified code of the
standard Assignment module in the open source Moodle
LMS.

This article reports one stage of ongoing action research
projects focusing on self and peer assessment in an EFL
presentation course. In previous reports, Sapporo Gakuin
University teaching teams reported on program-wide
assessment strategies (Grose, Hinkelman, Rian, & McGarty,
2009) and video-recording issues (Rian, Hinkelman &
McGarty, 2012). Within this context, this report outlines the
development and design of rubrics and the transition process
from paper-based rubrics to online LMS-based rubrics used in
a university EFL communication skills course in northern
Japan.

2. lssues of Rubric Design

Overreliance on teacher assessments has been criticized as
an impediment to learner autonomy, particularly in slowing
the development of learner awareness of good performance
and the ability to self-correct (Holec, 1981; Benson, 2001).
Before 2012, the paper-based assessment system used in the
presentation skills class at Sapporo Gakuin University was
totally based on this kind of teacher critique. To move toward
self and peer assessment, an online system was added to the
process in hopes of improving learner autonomy and
attentiveness to the points of assessment. The next issue was
how to implement peer and self-assessment in the class. Peer
assessment has been commonly used and researched in EFL
writing instruction (Matsuno, 2009; Min, 2006; Saito, 2008)
but less so for EFL speaking instruction (Cheng & Warren,
2005). In writing instruction, Azarnoosh (2013) confirms a
number of studies that teacher and peer assessment can have a
high degree of similarity if there is: 1) clear scoring criteria
and 2) training and practice sessions prior to peer assessment
activities. Her study also found that friendship bias was
negligible and teacher scoring was similar to peer scoring in
EFL writing assessment. Such research suggests that such
teacher and peer assessments could also be utilized within the
EFL speaking assessment. However, there is little research on
whether well-defined criteria from paper forms can be moved
to a web-based interface and what kind of pedagogic changes
accompany the process occurring in the transfer to online
rubrics.

3. Research Methodology

The nature of the research problem required planned
intervention by a teaching team. The team identified
assessment as one problem to be addressed in the action
research study. As the assessment process was part of a
recurring annual course within an EFL program, the cyclical,
interventionist structure of action research made it an ideal
methodology for this study. In addition to the author,
participants in this study involved two other instructors and
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sixty students in a second year required communication skills
class for second year university students (majors in English as
a foreign language) in northern Japan. Action research is
useful for investigating educational situations because it is
designed for studying cycles of human action within groups
or institutions (Nunan & Bailey, 2009) and particularly for
collaborative action by teaching teams (Burns, 2010). Data
collection included writing teaching journals on a forum for
the teaching team. The purpose of this paper is limited to
describing how paper-based rubrics were adapted for use in
the Moodle LMS rubrics. It is not intended to as a
comprehensive description of the whole action research cycle.
Therefore, in terms of the scope of this paper, the research
questions | chose to focus on are as follows:

a) What types of assessment were recorded on paper?

b) What types of assessments were recorded on video and

marked online?

c) Which assessments were added or changed over time?

d) How were paper rubrics adapted to LMS?

e) How was teacher/peer/self assessment weighted?

f) How were the rubric scales changed?

4, Course Context

The requirements of the oral communication course
included five speeches to be assessed. Figure 1 shows the
fifteen-week, one-semester syllabus used in 2013. One
90-minute class was held per week for a total of 22.5 hours of
face-to-face contact. Five classes out of fifteen were used for
assessed speeches where students would present individual
topics. Speech length was two minutes for presentations 1, 2,
5 and about five minutes for presentations 3 and 4. These
five speeches equaled 80% of the course grade. The other
20% of the course grade was for participation and a final
evaluation. An average of sixty students participated in the
course each year. All students were English majors and the
course credit was required for graduation within this major.
The sixty students were divided into 3-4 sections taught by
different teachers but using the same syllabus, schedule and
assessments. The classes were streamed according to level
and divided by the Group mode within the LMS.
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C 000

B Oral

Course Outline:  so 1o syllabus)

ool 1C afﬂ (@)

Week 1 (45158) Physical Message: Posture & eye contact

Week 2 (4F822H) Physical Message: Gestures

Week 3 (4529H) PRESENTATION 1

Week 4 (586B8) Physical Message: Voice change: Stress, Stretch, Pause

Week 5 (5513H) PRESENTATION 2

Week 6 (5H520H) Visual Message: Making slides (PowerPoint)

Week 7 (5827H) Visual Message: Explaining slides

Week 8 (6538) Slide-making, peer review

Week 9 (6810H) PRESENTATION 3

Week 10 (6817H) Story Message: Making an introduction & a conclusion

Week 11 (6A24H) Story Message: Using examples and numbers

Week 12 (TH1H) Story Message: Transitions and sequencers

Week 13 (7TH8H) PRESENTATION 4: INTERNATIONAL STUDENT CONFERENCE
Week 14 (TH22H) Physical, visual & story message review—evaluate classmates
Week 15 (7H29H) PRESENTATION 5

Presentation 1: 10%
Presentation 2: 20%
Presentation 3: 10%
Presentation 4: 30%
Presentation 5: 10%
Participation 15%
Final Evaluation: 5%

Figure 1  Syllabus for university EFL speech-making course

5. Types of Assessments Pre-2012

Originally, from the start of the presentation class in 2008
through 2011, two types of assessment were employed which
used a paper worksheet for recording marks (Table 1). The
five performances were done in-class with the teacher using a
complex, multi-scale rubric assessment (Figure 2) and
students using a simpler version of that worksheet (Figure 3).
The teacher assessment was done synchronously as students
performed.

Table 4 Types of Speech Assessment Used Pre-2012

Assessment | Assessor & Grouping & Tool Rubric
Types Weighting Timing Type

1. In-class Teacher, Whole class Paper Complex,
teacher 100% Synchronous | work 10-scale
assessment weighting sheet 1

2. In-class Peers, Whole class Paper Simple
peer 0% Synchronous | work

assessment weighting sheet 2

When assessment was done totally on paper forms, all
assessment was done in-class, as part of a synchronous
learning environment. This approach was time efficient but,
the resulting assessments were hurried and incomplete, and
with no chance of reviewing and carefully assessing problems
and strengths in the performance. For a well-trained teacher, it
was possible to complete the marks during the 2-minute
speech, but little or no time was possible for coaching and
comment due to class size (average class size = 15-20).
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Speech 1 Check Sheet .« Numbes:

Title: How to Name®

Criterion SCORE COMMENT
Teacher [ TA ] Self

1 [POSTURE

010 pts. Standing tall and calmly. Hands together.

O5 pta. Sometimes standing straight and hands together.
00 pts. Moving too much, leaning, logs crossed 10
z |FACE

010 pts. Smiling, friendly face.
065 pts. Sometimes.friendly face
00 pts. No expression. 10

3 [ VOICE VOLUME

010 pts. Big voice, 150%, loud, clear.
05 pts. Regular voice, fairly clear.
00 pts. Quiet voice, mumbled, unclear 10

4 [EYE CONTACT

020 pts. Always looks at me.
O 15 pts. Often looks at me.

010 pts. Sometimes looks at me

O 6 pts. Usually head down, eyes down or looking away.
O 0 pts. Always head down, eyes down or looking away. 120

5 [SIMPLE GESTURES

010 pts. 5+ simple gestures (Hi, my, you, that's all, thank you)
O & pts. 2-3 simple gestures

O 0 pts. no simple gestures 10
6 |COUNTING GESTURES

010 pts. 5+ counting gestures (First, Second, Third, Fourth, cte))
O 6 pts. 2-3 counting gestures

O 0 pts. 1o counting gestures 10
7 |ACTION GESTURES

010 pts. 5+ action gestures (mix, add, pour, boil, Try, ete)
O 5 pts. 23 action gestures

O 0 pts. ngaction gestures 10

8 | WORDS

010 pts. Easy to understand. Interesting. Funny
O 5 pts. OK to understand
O 0 pts. Difficult to understand 10

9 [MEMORY

010 pts. Fast, smooth, gosd memory.
O & pts. Afew pauses to think.
O 0 pts. Slow, forgot words, long pauses waiting. 110

Overall comments: Total Score: | Date:

Checked by:
/100

Figure 2 Paper form for teacher assessment (Speech 1)

At the same time as the teacher was assessing the
performance, all the students in the class also watched and
evaluated. On a paper form, each student listened and wrote
the presenter’s name and topic, followed by a set of simple
rubrics. In Presentation 1, the rubrics focused on non-verbal
communication skills such as a) voice-big or small, b)
posture-stable or wavering, c) degree of eye contact, d)
amount of gestures, and e) facial expression (smiling). Figure
3 shows the paper form used by students in Presentation 1. In
subsequent presentations, this form was changed to reflect the
teaching priorities in presentation skills.

My name Number
Presentation #1: Audience Check Sheet
firsi/last name topic Yoice. posture | eye | gestures | smile?
(% /1) (howto..) | contact
Bl Joel Rian | Make natte rice Cglgy\m,, e ) Lﬁg)w ﬁ@?) (\@)
L BIG | & 7 | @ w| 2 4 | &
2 BlG | & 7 |® we| 25 | @
& BIG ot | 8 7 | ® | 2 2 | &
“' BIG cont| & 7 |® | 2 2 | &
> BIG B || 2| O
8 BIG B | ® | 2| @
' BIG F I N I
& BIG BT @] 20| ©
& BIG | 8 7 | ® | 2 2 | &
1 BIG ot | B 7 | % | 2 2 | &

Figure 3 Paper form for audience assessment (Speech 1)

The purpose of this exercise was not for marking or even to
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give the results to the presenter (as distribution of data to
individuals would be very time-consuming), but for forcing
students to think about the important aspects of speech
delivery and discriminate between good and poor quality
performance. Although these forms were collected at the end
of the performances, they were not evaluated or their results
included in assessment. It is not clear how much students
learned from this process, which is a possible theme for future
research. Interestingly, the paper forms continued to be used
for synchronous audience assessment, but could be replaced
by tablet-based forms when those tools become more
available. Presently, paper forms offer universal availability
within the class.

6. Types of Assessments from 2012

In order to give more specific feedback, with an
opportunity for students to learn from their mistakes and to
improve on their mistakes, two changes were made:

1) video-recording and reviewing of performances
2) re-attempting performances and grading a second
time (called, “before/after” or “takel/take 2”)
The result of re-attempting speeches meant less work was
required of students in creating speeches. Instead of four
different speeches, only two prepared speeches were created,
so students focused more on delivery skills than speech
writing skills. It is an open question whether this decision is
the most effective strategy. The decision to move to
video-recordings, also allowed teachers and students to both
refine their comments and review the recording in order to
focus on a particular rubric scale to assess. The effectiveness
of this design in the student performances is another area of
necessary research.

In the 2012 teaching cycle, the teaching team added three
new types of assessment in the process of their
speech-making course (Rian, Hinkelman, & McGarty, 2012).
Table 2 lists the types of assessment with a comparison of the
assessor used in each assessment. The Video Assessment
module was designed to support out-of-class asynchronous
assessment types c, d, and e. This module was programmed in
the open source Moodle LMS, therefore it was possible to
continually revise and customize the module based on teacher
needs.

Table 2 Types of Speech Assessment Used from 2012

d. Out-of-class | Peers Individual LMS Complex,
peer 10% Asynchronous | Module 10-scale
assessment

e. Out-of-class | Self Individual LMS Complex,

self assessment | 10%

Asynchronous | Module 10-scale

Assessment Assessor/ Grouping/ Tool Rubric
Types Weighting Timing Type
a. In-class Teacher Whole class \oice None
teacher 0% Synchronous comment
assessment
b. In-class peer | Peers Whole class Paper Simple
assessment 0% Synchronous work
sheet
c. Out-of-class | Teacher Individual LMS Complex,
teacher 80% Asynchronous | Module 10-scale
assessment
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In the transition from two to five assessment types, the
process was not a simple transfer. The overall pedagogical
process underwent change and new types of rubrics were
introduced. These changes are described in the next section.

7. Rubric Design: Adapting from paper to
LMS

Within the one semester course on EFL presentation making,
students were required to give five formal speeches that were
assessed with 4-5 types of assessments. The procedures for
each of these assessments changed in the transition from
synchronous  paper-based marking to asynchronous
LMS-based marking and can be described as follows:

a. In-class teacher assessment: Previously, using
paper-based rubrics, the teacher watched the speech and
recorded scores on the performance, marking
checkboxes for each criterion. A few brief comments
were written and a congratulatory word give upon
completion. However, with video recording and an LMS
module for management, the scoring was done later after
class. In-class comments were lengthier, giving oral
feedback on good or weak elements of the speech and
teaching important points to the whole class watching
the performance. One teacher commented that this might
be “unfair” to the first performers who did not benefit
from the instruction. Indeed, later performers appeared
to improve their speeches, incorporating the advice
given along the way. For fairness, the first speakers’
scores were adjusted higher to compensation. In
formative assessment, student learning takes priority
over scoring reliability.

b. In-class peer assessment: One objective of public
speaking classes is gaining the ability to handle the
stress and pressure of performing in front of a large
group. Thus the large class atmosphere of twenty faces
watching was an important pedagogical part of

c. Out-of-class teacher assessment: The teacher uploaded
the video files, associated them to the proper student and
then assessed.

d. Out-of-class peer assessment: Peer assessment used the
same rubric form as the teacher form. According to a
setting in the module, each student was assigned 1-3
peer videos to assess. The teacher rubric was slightly
simplified in language for peer and self-assessment. For
example, instead of the English words “stress and
intonation”, the phrase “voice change” was employed.

e. Out-of-class self-assessment: The self-assessment
followed the same process as the peer assessment.
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Vo e T D

Presentations 1 & 2: "Howto ..."

Home B My courses b 20144 8)88- A RS E b A% 3ME (Mon 1:10 - 2:40) §18 B Oral-C-2014 b Topic 3 P Presentations 1 & 2: Howto . *

Ugload vidoos B Associato B Assess:

Presentation 1 ~ Grades
Presentation 1 Presentation 1 emphasizes GESTURES (30%).
orade:
No papers are allowed
Posturo st - Sunsng [Pt your hardis
OMEN 3 points 4 points |6 points |8 poiets BB togeiner
0 points L)
10 poiets
Face Scamen - = 5 i Frencly. s [More sl -)
O™ 2 points 4 points |6 polnts | 8 poets ™D
0 paints 10 points
Eye contact Newe aje - ooy [
orac 4 pointy 8 points 12 points |16 poinss [ it
0 points 20 points
Voice Volume Tooqust - Normsi vo. 55 voico
Opoints 2points 4 points K2100% g poieyy |150%
& points 10 poins|

Simple gestures - Hi, Nosinpe - 5 simole 00 ~you” e
my you, thafeall QNS oo 4 pointe |6 polars [0 poiess 9055 oockies? Do
pe

10 points [you' gesture.

Counting gestures - No couri L —
First, Socond, ThIrG, 065U 2 poines ¢ points |6 points |8 poimes 79998
Fourth, Finsily s o

0 points 10 points

Acton gestures - Mix, o czon
ad,pour fry,efe. OIS 3 i
o poits

B E 50 acton [More acton
6 points 8 points 000LIO  Gestures
10 points

4 points

Words Ofiaits Emymu
SN 3 points 4 polots 6 polots 8 polery |90
e 10 points
0 pa
Memory. Marypau Nooause [Tryto
W€ 2 pams 4 points (6 poits |8 poims 55O remembar
0 points 10 points befter

Current grade 70%

in gradobook

Presentation 1 [Practce your geswres. Put your hands logether when
foecback: you ave not doing a gesturs.

Figure 4 Screen Display of Rubric for Presentation 4

8. Rubric Design: Weighting Self/Peer/Teacher

Another issue was whether to include the student scoring
within the marking scores of each project. The teaching team
decided this was important, as it would increase the incentive
for completing the task accurately. Therefore, the teaching
team requested new features in the Video Assessment module
to allow for a configurable mix of weighting of self, peer and
teacher scores. For example, in Presentation 1, a
self-assessment score was combined with a teacher
assessment score in a 20:80 weighting ratio, as shown by the
top two red circles in Figure 5. The next three red circles in
Figure 5, the actual scores are shown for the second listed
student. This student received a score of 70 from
self-assessment and a score of 88 by the teacher. Multiplying
the self-score by the weighting (70 x .2) and the teacher-score
by its weighting (88 x .8) resulted in a total combined score of
84. In order to force students to choose the scores themselves,
the teacher’s scores were not revealed to the student until he
or she had completed the scoring.
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Presentation 2 scorea
st Poor  Teacher Toul
20% 0% 80%
See report ——
o000 -
s
sl 54 92 84
— e
el 80 - 92 90
e regor —

N gases 86 98 96
a e
e 84 94 92

O vt Fomtas
o aad =
om topor: G
pocio e 94 90 91
-
Noneoe aracks 68 - 98 92

Figure 5 “Assess’ screen of the Video Assessment Module

The module was also designed for printing out a combined
report for self/peer/teacher assessment to show individual
students.

9. Rubric Design: Scale Definitions

Each of the five public presentations in the course had up
to ten different scales within the rubric. The scales varied per
presentation depending on the skills emphasized. This section
reviews three scales used in Presentation 1, comparing both
the original paper rubrics (Figure 6) and the new
Moodle-based rubrics (Figure 7).

5 | SIMPLE GESTURES

O 10 pts. 6+ simple gestures (Hi, my, you, that's all, thank yow)
O 5 pts, 2-3 simple gestures
O 0 pts, na simple gestures 110

6 | COUNTING GESTURES

010 pts. &+ counting gestures (First, Second, Third, Fourth, ete.)
O 5 pts. 2-3 counting gestures
O 0 pts. ngcounting gestures 110

7 | ACTION GESTURES

O 10 pts. 5+ action gestures (mix, add, pour, boil, fry, etc.)
O 5 pts. 2-3 action gestures
O 0 pts. poaction gestures 110

Figure 6 Rubric design in paper forms: three scales, Speech
1

Simple gestures - Hi, my, you, that's all Nosimpleg - - - - S+ simple  [Use
Lol 2 points 4 polnis 6 points |8 polnts  |9°5WreS  gestures in

0 points 10 points  your
gonclusion.

Counting gestures - First, Second, Third, N counting - = < > 5+ countin

Fourth, Finally gestres 3 points 4 points 6 points 8 points  |998stures
0 points 10 points

Action gestures - Mix, add, pour, fry, etc. Noactiong - - - - 5+ action
estures 2 polnts 4 polnts 6 points 8 polnts | 96SUIreS
0 points 10 points

Figure 7 Rubric design in online forms: three scales, Speech 1
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The figures show that the two media are similar in initial
appearance. The scales are described in brief phrases and
points assigned to different qualities. Teachers or learners
mark the paper forms with a pen or pencil or with the click of
a mouse in the case of the online form. One obvious
difference is that the paper form offers only three scoring
options--0, 5 or 10 points. The online form offers the wider
range of six options, 0, 2, 4, 6, 8, and 10 points. It could be
argued that this is the more precise assessment of the two
forms. However, the main difference is ‘when’ the form can
be used and at what ‘speed.” The online form uses a video
recording rather than a live performance. So more time and
multiple reviews are possible. In addition, another important
difference is what happens after the form is completed. With
the paper form, the data must be re-entered and re-processed
to yield further value. With the online form, the data can be
forwarded to assessment screens for students to reflect on and
ultimately the scores go to a student’s individual gradebook.
The Moodle rubric designer built into versions 2.2-2.7
performed better than expected and added unexpected
pedagogic value to the logistics of self and peer assessment.

10. Further research

Further research is needed on the following questions:

o How well do students understand the rubric scales? Was
the training sufficient? Do they to need simpler rubrics?

e Can students and teachers use the same assessment
rubrics? It is possible that self and peer assessment rubrics
could be the same as for teacher rubrics in the case of
English majors due to their TOEIC ability range of
400-600. Students in the TOEIC 300-500 range may
require simpler set.

e What was the effectiveness of the additional assessment
types? Although Moodle enabled a time-efficient method
for three additional assessment types, evidence of the
effectiveness of this approach needs to be verified.

e Is there a possibility of over-assessing? Perhaps, more
time should be spent doing and creating presentations and
less time reflecting on it.

o Will tabulating audience assessments into a scored report
be useful for speakers to improve their speeches?

11. Concluding Remarks

From this study, three conclusions can be drawn from
evidence in the action research case study:

1. Transfer of a learning activity from paper forms to
online forms is not a direct, visible switch. In this case,
the whole assessment process was changed for both
teachers and students. Two assessment types increased
to five assessment types.

2. Peer and self-assessment was made possible by
asynchronous evaluation of video recordings. In-class
synchronous peer assessment continued but results
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were ignored.

3. Multiple scales of paper rubrics were replicated online,
which allowed automatic totaling, recording in the
gradebook and accessibility for reviewing by both
teachers and students.

This study presented a description of the transfer of
rubric-based assessments of student’s performances from
paper media to LMS-based rubrics utilized in an EFL
presentation course. Assessments of five different
presentations given by 60 students in a Japanese university
showed that it was possible for a combination of teacher, peer,
and self-assessments to be managed by video recordings.
Each presentation utilized 4-5 assessment types. For the
asynchronous assessments, students were able to use the same
rubrics as the teacher. Rubrics scales were designed in order
to allow maximum transparency to students, teachers and
administrators. Rubric design was product-based rather than
process-based as only the public speech itself was assessed.

This confirms an earlier study by Hinkelman (2009) that
there is no evidence of paper media being totally replaced by
online media. Instead, paper materials changed in purpose and
remained an integral part of the blended learning environment.
Paper is not necessarily disappearing but is rather taking on
new roles and functions in the ecology of mixed
online/face-to-face learning. Online asynchronous assessment,
however, made dramatic changes in the pedagogic process
and allowed complex rubrics to be used for self and
peer-assessment.
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